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Debt (t i,t þassiottul¿ abaÌ.|l clluteclixig ¿u\'t'ic htfi'L la lhe
life-tlorkls and,ful.ura rd studttt/s. She is uetJ, concetrted
t4b)ul cltrrotxl ?auet 1.0 refuùt la uety cl1srìÛa[tnadæ a.f
tllsciþLiutr.)t ct.ut ículu.ti., q)eci(llt.[01 lhe la ìntan'.lclnal.
'l'hcrt is nruch rhctonc in criLtottior âbotìt lhc \!xys in whìch sllìdcnts
rLre prcpa|cd lbr 'lhe fLrtunt 'l'hcrr is î llrcât(lcal fioLc certain\'md
direction rborl thc lcâching 0l histùy I güc lhr0uflh rìly rcscaroh
that Austrâliân curicLrlulr is tcm¡nlal\'biæcd lo\,-ds thc past, ¿tnd
in oLdel b tlevelop mullidimensioÌrâl cìtjzel hÌp, gleatcr atlentioÌr
mnst be paid t0 thc dsvclOpûrcrìt 0f telllporality, witlì a spccific fbcus 0r
fulurcs. 'Ihis paper focuses 0n tlìe ways teælìers talk about notions of
time in oLilel lo devclop fulures ìrased cuLLiculurn.
The teâchen at the centre of this reseatch are bâsed in a primâry
sch<.rol sou r-east of MelbouLre, AustLalia, wirich is inlerlatioLìally
aclarowledged as 'innovative aûd leading' in 'educating for the future'.
Thr0ugh â nùmber of discussions, it became âppârert thal this nOtion
0f lhe fulurc was rlssrìlìred, arcL that these spccific teácLrcrs lìâd given
liltle thought Lo whal tLrâl fu|ule looked like âr'ìd, tnoreovcr; how
lhat comrected l0 studelìls' leâning lcquilelllenls. 
^risirìg 
frorn this
LeseaLch wcLe sig[ificar]t key lildings lhat highlìglìl llÌc rìeed for â
reconceptualisátion 0f thc ways ir wltich cuniculurn md pedagogy aLe
enacted $rilh regald t0 notior$ 0f nultil)le fulures.
"'l'he view tlìât 00e 0f lhe key roles o[ schools is lo dcvclop rnd ptepne
young people foL 'the fulure' is â giverì, and lhetotic âror.ìl'ìd lllis
therne has iong becLr a leâturc of curriculun" (Gidìey, Bâtelnalì, &
SrrlìtlÌ, 2004). SiLlce tiÌe early 1980s, educâtional and political learlers
acmss Aushalra havc idcnlificd lhernseh'es m c0nlributirìg t0 strdcnts'
futurcs. Schools iu rccent hjslOry h¿vc, l0r exâlt'ìple, beer tefetred t0
'L\ Sclrllls d lhe l¡u.lL 'a üÌd Lighlhllße schld¿t mtinfl íts beacols il
tho rrrclâph0ric \\,rtcr1j ol lite's joLrrnq's. 'llxl'¡l ll\erc 
^rc 
tlhrcþùnls
Ior lhe lith.nr: (Ðeparturent of liluclLtion .\'lìxirlirì8 \/ìclori1, 2004)
t[te lírl Leatninlts lòr lhe lilr.t.re (l)cpartrcnl lbr lkÌLrcllio , 2002;
Ilcpârtnenl 0f lìdLrcxli0D'l'nsrrania, 2002; Vicl(xiítn (Ìì icuìurr xnd
,\sscssnrcut Âulliorily 2004) ând a rangc ol /'¿ll¡¿rr¿4rr (l)eplltrncnl
0[ ]iluc¿tion c\ C0$lìLrIil), Scr vices (^C l)) lo h0 cxpl0rc(l d0|0rl(Lcnl
upon wl]ich stato 0r lertitorl a pcrson ltves, leltlls âl]d/ot lcâclìcs jn.
Yel, the wâys in wlìlch these fulLìres dilìlclìsjors a|e developerL ùi scltool
curriculurì'ì are Íì0t explicitly ârticulated \ryilhin the vaLious curticulutti
documenls lhâl guide planning within schools.
Time & Gurriculum
The plaæ of tirne and curriculum wilhin schools predornÌnaltly
occurs witllin the teaching of hislory culrently, itt scltooì cuflÌculum,
time concepls âre mâinly developed through tlte leaming areæ of
nalhenlâtics ând hisl0lÏ ì\4atlìcmatics le ds to iocus on fttrctiorltl
tirrc. l\xìctionâl tine leacbqs clìildrcll lo rneasute, tecotd arld read




is m.uclt rbetoric in education
tbe wctys itt wbicb sludents øre
prepared Jòr 'lbe future'.
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furcliun.rl lrnlr r. lxrilrrs. wr
iur rr rchnA rlrcnrro lrrsr 'li'þical curriculuttt' stal'telnetxts it'tclurle:
thcil prrscnf anrl, in thc rrse "deuetoþing citizens oJ' ttle Juture" ctrxcl.
0l,liry writing rcchnrqurs, hr ,,perSCmal ãr1d. ciuic cleuelopm.en.t of the
r1'errßxHe wjtlr thcir Pl\ts [n Þerson". Such clainzs an-e bn.tctcl. amtlllc c){l)|c rctcnlrll ùl nrsU|rcJt
lrrcLacies (layloL& Yourg, 
'xeitber alnttectecl to speciÍic im'ages of
2003), inrertxcrâriors ând tbe 
.fulure, nor øssociated. utltlt exþlicit
ulderstarìdings âs conceplual WrryS in Ubiclj tlJe CUffÌCUlUm Luill
ljDre, wc offcr our sluilcrls â
tirnLrcd capacify r0 ergâgc wfh deueklp these Íulures cnþacities'
rnulllÞle lilìle pcrspectives. IlistoLy,
calcndä:q, limclîhlcs ((jcllor, lal¡lonkr, & l(citd,200l). ììli¿crirì)i it
lcâchcs chil(|cll lo usc liÙr010 \\,(n k Nithir thc (lol]xuds ¿r(1coùslrains
ol thcil socjcty
'l hc Olhcr wry iI $hìch tirìrc is da,clO]]c(L \\,ithiI schools is corrccptLtally
thr0rgh hiskxy lì.trrn lhc carly ycals oisclroolinl¡, chikLcrr arc
tâLrghL drotìl dillercnt cvcnls lnd lilllcs lhxt h¿rvc occll cd in thc pâsl.
'l'he corslructior ol hist(n)i t|aditiorall)i 1s str,otrgìy lnllucnccd by a
hcgenroric an(l |0liticrl nÙlxtivc (1larlis & llatenran, 2008). l'hc
(l0rìlinrilÌl col]tcrìl lOcrìs ol Ausll'nlian hist0l)' cu ÌcLllíL Letì(ls l0 locLls
0r 
^rìstr'âlinn 
hislOry (sclllcnnxit xûd c0l0rìisíttion, AboriginrJ and
'l'or'rcs SûÍìjl lsJiìnder hisl0t)i f¡Lleratioì/nrti0uâ i(lcl]tit),), lcicnt a d
rne(licviLl hislories aDd $,orld hrstoly (20th ccììtul)' ând 2lst ccntury)
Whilc soDrc xtl.enlior is Iaid t0 thc böic tclìcls 0l tjÌlc, s clì fi
scqucncittg ard chlouologisation, an(l chângc and coutìoLìilics
(0lar'l(, 2006), ùc ìimilcd dcvcìopmcnt ol tcntlxìxl câpâcilics \\,ilhin
childLen and adolcsccnts is n0l su ll icicnt. 'l'lìc (listirìcl lâck 01 prr¿ìlel
0r irloflalcd lul.Lìres peßpeclr\cs highlight! au cxplicit tcn¡xrlal
bjâs willìjr crnicrììul]l ln tcâching slLücnts t0 bc c0ìlllleleut iD
as il is crìl'lenlly positioned Ì'ithrD Australian cuL|icula ancl the ways in
which il is cnæted jr schools, rLnchors its lcnrpOral mobilil), bcnteen
pìcscr1 ând pasl l.irìrc pcrspcclivcs, wlìcre p¿Lsl acliols atc ptu 0tcd
and glorified, lo sorLrc cxlcnl (À4xcirìlj,r'c & Clark, 2004).'l'his notbl
ol tinrc, in schools arxl crriculÌlnr, nrrsl be bxradcncrl, lrnd ¿ richcr
c{nlrxrctio]] bcNccn llislot) prìsl iul( prlts(llL lìl Sll)e cshlllislìe(l
(lJalorìrur & ìl,ìnis,200il). ll rs iDlcresting t0 rìoLc thc lâd( 0f c\|licit
IirlLlrcs capacitrcs Il]lLl Íìtc bcitig hugllt, cvcll IltoLrglrsclxxrls lrc
LllLLculing lìrr llrc lìrlrrl:'
lrì I preliotrs ra\,sis (l crttticLrhtDt, (ìott¡3h (1990) clcscLibcrl wh¿tl
he saw ¿s thlee levels at wlÌich futures educâti0n wâs occutrillg: tâcit,
bken a|d lakr:I-for'gLantcd. IIc sLtgllcsted tlìât futLtrcs wzr.s tacitly
plcsenl in educa[i0nâL 
€lquiry even wlrcl the objcct of study is thought
l0 be located in the past or le present. G0ugh defined t0ken futures ¿s
l.lìe utilisâtiorì 0ffulures cor.ræpls aud Leiminolog¡' for puqoses which
are chÌefly rhetorical, ot to ratiorìâlise choices, d€cisiors or iudgernenls
which rnay il fact, have beel mzLde on o rer gLourds. 'l'aken for
granted futures aLe passively received as we pass through dìfferent
phases âÍìd stâge.s 0f our life. lìuilditg upon previous publicatiotìs
(llatenan, 2009), ând upon Goughk identificatior of filturss witlÌin
crr|rìculunr, I rdcntifl'lhc n':Lys ir ivhìrù fìrtLrrcs strulics, or JìrtLrrcs
L:.ilìo¡i Vo lfl l!{),1 U0i0
cducalion, cltn be idcnlificilwithi¡ ÂLrslraiiall cttricLllunl (locuntcnls
Íìs inrl)licil or cxlijci1.
lmplicit and Expl¡c¡t Futures
Education
lnrplicil lLrltìres educ¿li0n rcl¡N k) stâlerìenls, conIliltts and
cLìuicuhìnl 0ì.ìtconcs lhrLt rclel to Lltc 1ìrturc, l)Lrl luc ftÍrJìle(l lìs tacil,
l0l(or or lakcn fìrl grmtcrl. Gough (1990) argrìcs dlal I co]lccJ)t of'
lìrLLìrcs is l)r'cscnt in all crLLrcalioral dìscorrlsc, e\'0n if it prcscrts ¿rs lì0
Dorc lh¿ll I lacit inlclcrcc SLìch c0DlrìrcllLs ârxl slatcnlcnLs d0 r'ìot
srgflesl thc ways jr whjch lìrtLnes conccpls wiìl bc ilcvelopccl through
thc cLrlriculLur, ror Iow lhcy havc 1;ccr corrsidercd in dcvcloping
thc cuLliculLul.'llpìcrtl curricLìlun stllcnlclts ìnclLrdc "tlevdopiug
citizcrs 0f thc luture" and 'ircrsonaì and cìvìc devclopnrcnt ol lhe
perxrn". SLrch claims arc broacl and ncilhcr conncctcd l0 specilic
inagcs of lhe futLtrc, noL asxrciatcd wilh cxplicil veys ilì \\,llich thc
curlicLrlL¡n wiìì dcvelop llìcsc liìturcs capâcitics.
'l'hcrc rirc nulliplc cLrllicrrlLrnt
xrciìs ilì \\,1Ìich fulutcs cduclli0n
is irrplicil. such as Scicrcc,
Iìrìminiljcs (tlist0ty, Gcogrìphli




ILrtures withiu thcsc cr.llricul¿i
ârc b¿sed upoll lhc lìolion
l.hâl irì Lhinkillg aLroul the
susl.aÌnâbjlìly 0f thc cîvil0ulìerÌ1,
for example, we ale automal.ically
considering the fùlrìre. While ofleÙng 1r'angc of irìr|Ottalìt cOllcc|Ls
înd skilis, tlrc takcn-fur.grâJrlc(l [ìlurc is ol'lcrì c0nsi(lou] itì tc lìs 01'
vocâtional 0r'ìcrÌtatiOn, civic responsibiLity and lìleìong lcautìng. Such
apploachcs li:rrd t0 bc rcactilc ill ler)ls 0l lhc iLrhrrc and, |toLc ollclt
lhrl rol, \'ill scrrt l0 ertlortc tltc slltlLrs qrro lìrf0u{lh iln lucrilicll
r(Lopli0Jr oj r takcr-lìrL.glltrttul fìrtLtlc \\'illr ín ur0xallìirìc(1 l)lìsl ln
lùTls 0l w(nl(lyiov llrpliciL fìrtrìfcs c{ììccpts inclf(lc sustairìâl)iliLv,
lecirnologìcaJ lìrlrrxrs, chln¡¡1, rrnd c0fliuuiLl ci\ ic rcsl)(nìsil)iliL\,,
globali.salior¡, vocrLlion rtnrL caltr:rs lirurrvìcilgr . tlri, lìrtLrrc ol riork uttl
persoral dcvclo¡nrcnt.
Withir an irrpljcit fut[res ¿pl)roâch, lhe learl]ing is dcscrilnl as
lifckxrg, lÌoIìslic, flexible 0r'jusl irÌ tirnc'. 
^llcr'râtivclli 
il is sccn in
conneclion with skills acsociâted with problen solvirìg, col1ìitive
developrneul ol iu prcpltr':Lliou for a cour¡tlex ivolld. ln lhcsc rvlys,
implicìt futures in education lnây be seen as valuable, buL they still
rllar'kedly ljIrlit tlìe wâys Ìr1 wllich stLìdcrLs can cngagc in, explorc,
share, dìâpe ând crlllque the posible fulures in which they might
exist. Iìor this reáson, futures persl ectives, to0ls iutd processes that are
expÌicitly developed within curriculum âre valùed nore strongly by
lulurcs e(lIìcation
lìxplicit futulcs education as ar overaching fi¿rncwork fol culrjcuium
work i5c0nsidr.rcd as 2 rnisringdirncrrsior irr cducation' (llicki,
2002). lÌxl)licit lìtturcs c(lucâti0D is thxt $4rich ¿tteru)ls t0 (lcvel0l)
iLrtLrres lltclrLcll drawìng u'idely irpon lLrtu|cs stLuljcs lltc|aturc lìrr.
ptoccsses atnl c0lltcnt, and exprcssc(i ju cuÌictìlLùll st¿tcnlc ts
a|d outcontcs that clcarly cast lhe 1ìr[]rc in â problclllnLjc liglìt ln
particrìlarl an inlp0rt.ìnt p0jnt 0l (lopar1rìrïr llïnt inplicir lutuLcs is the
Lrsc/iltclLlsion and rcfcrcr]cc l0 thc cxplicitklowlccìgc bascs, conccpts
and tools arrxrnd possibk:, probablc and prcièrablc firtrrrcs lÌxplicit
lutules also colsidcr dcep stt.LìctLltes usjìlg I varicq,of appruachcs,
tvhich cncour.agc cxplorâtj0l 0f issues xt fie lcvcl oi¡ar.:ulignr/
worklvic$L llxplicit luturcs wjthjn crìnicuhììl ntây l)e kcntil;ic(l ß
llro.r llrrrl ,lr'r.r1jI,l,'i,.1,4,,,114,nr;rl :rq:rf,1r¡ijjL\r\i,lr.lc,,l l$ jr.(.\rlrl
\r.r'r,litnl\ ,r'¡,l.Colt,,s lof.L\\C\stir.trt. I lnlt, rrrroh rltr y rvill h,,
al)parcnt tht0ugh tlìc wÍtys in wlìich ctì[icrlrìl]ì elll)raccs sDccilic
iìrlLrlcs Lhltkilg, alrl thc ilìclusj0n 0f thc nrìlliplc lcvch of furrLcs
possìbilities pcrsolal, local ald global.
A Small Glimpse of Some New
Research
Iu tlÌis study I exaìllilìo{l Lhe wâys that six tc¿chcrs at a l0cal l)rìlnâry
sclì001 thouglrt âbOul theiI olvn iutL¡res a¡rl about thciL I.olcs iI
cducâtuìg stud€rìts for thciI futurcs. I wâs ultercst€d irì the wâys tlìâl
tcaclìelr enacted liteìr frìlules pel.spectlves jn thc cvcr.yday cxpedcDces
will]iu a cÌassrO0tìì. À,ly i|itial claius in this pr.0iecl lcd witlì thc idea
llltl l¡tclr'ts Lljd r0l cxplicirh link trrcir ¡,r.lcticr s witili¡r llr¡ cl¿¡,roonr
t0 tlìeir tiÌnìking about the future, rc¡¡ardlcss of the dletOric that
suLrounded cuniculunl docurnenls and the rnle ol scilools. ll this
rcscarch, I considercd teacher vicws 0f thc futurc, atcl encouragcd theur
t0 leflect up01'ì tlìcir plâcticcs to iderlill wâys iu which theil cLln,iculurr
cxplicitly deveÌol s notiOns of the futurc, or, molc q;ecìflcally clevelops
capacities 'I0r tlìe futlrrc,, towrirds gelì€râtuìg grcâter telnpOral bâÌance,
lr lhc colllr xt ol tlrir rrs, arch ¡rrcjr ct. Ilr,, tctrclr|ls wctc .lU ,lt tu,rrc
conrlbr'tab1c tcmhing histor j, thalr lu¡ut,cs in thc beginn1ng,.,Ì,hcy
\\,clc cxpcr,jenced in teachi|g histo|y cullicnlLtrn tlìat lcspOndcd Ln
îhaL Austr.alian chjklren should klow'.,J'hcy ilcvclopctì ìrisrorical
lilllc thtulfjh locrrl c0|tnlLItilics. irnrl Iro]1: br.0urllt,llt]lltglt stLrrlcIls,
in(lcl)cll(kjlt ptujcds oI tllc cLtlLrÌtcs all(l c0ü|tlies iiOlìl \\,ltjch tho,
t:¡'l¡.,1r., 
'rtrr. t, ', ,. ..:*it t,,ltl, lr , ,v:lr,.,lt, u:llk,rl lr,,.ir,,l, l¡1.,
arornrl thejr locel ncigltborrrltood in 0lrþr lo vistmlisc u,ltal jl lookr:rl
ljhc iI dxt J)îst. 
^o0thcr 
leirchcr c|cotr|agcd hcr slrì(lcnls ¡0 lcatrl
rnote âholt thcit píLst cultulr:s ald coullr,ics, lo ,ilclp lcnl lccl morc
conlforlablc lrcrc ¿lld llow wrlh each uthci. ,4 lhird teachcr crrrolragpd
her sludcnLs t0 irn'cstigate sjgnificallt pcoflc ur history, alrl a four.th
lcâcher was lll0l€ inlercsl.eal ilt cxplOrilìg sciclìlific discOveties 0v01.
time. Ilowevel eârly in the pD, when askecl how rhey hacl dcvcloped
Iulures ir¡ thr curricululn. each in djlferentw¿ys replied, ,l never.
hâve'. lìe¿r0sPcctivobl, it wás ,definitely ll01 sourcfhing I eveÌ leaLned at
sch0ol'. This supforts Hick' (2002) claims that futures is the mìssiûg
dimeÍìsion in education.
As ¿ result ofcollaborativi profesional learnitìg activities Over eìght
montlìs, the teachem ùndellvellt tfmporal t¡atmformarion, in fhaithey
were able to both ìntegrate explicit futures diutcnsjolìs \vítlììn ùciì.
curricuium. and ¿ìso rccogrrise lhc ways in which lhcir cla¡sroom
¡l
llrlcLices changcd. Wilh incrcasirrg IìtlLrrcs corìsclo!sDcss, thc ¡cachcm
lxclrulc llore ¿rvire oi Lhc disjLrnctLrre ltclrvccn Lhc lhcrr¡.jc ol
plcpaling studenls 1ìlt thc 1ìrturc, and thc rvays il rvhich schools rljd ¡ol
cxpìicil\,trldrcss tÌtcsc cl¿int"r. Olte rcficctcl illto¡ hcr,oi¡¡ cxpcr.ìcnccs
âs â sccondâry Lcxchcrt an(i Lhc lir'nircd opportulitics thc stlrden[s híld
had to think about thc 1ìrllr.r:
l,ook, yorr oiLcl havc second¿Lr), school strì{hlLs wh0 nevcr flct
an Opp0rtunjty t0 reâlly discuss or thjnk thoLrt tllciI own [Lrturt.
It's alì r.ushed trpon then in the iinal ycarr ol.schmling lLlrÌ
cvcly0ne'.\ in a pânic ald coulsc advison arc ovcnvolkcd, antl ¿ll
ol a suddc thc lltur,e is thcrc and tlrcy have t0 li kab0uti¡.
'ì'hat, ìn ilscll, is a tlccent r€asol t0 d0 nlor,c ol this snìJL
lrcleasilgiy, as tltc pr.ojcct unlbjdc(1, ùc tcacherx beljcycd tlìat thc
school has a sigìilicant r0l0 irì cdrìcatìng for the lurl]rcs. As ù,jasj¡j
(2006) r'rirltlconcLrr; Ihcsc tcaclter:s had bccolì0 Drorc cllicÍrl iJl
Llìc ways )ey $'clc wolhing rn thc futLtlcs clontil. ,l'hcy had nxti,cd
I'r yo rrl tlrn ¡ru¡,-rrrlrrrr.r :rrrJ lircit ¡ltrl t,,1,,.1 trrtlr., . tl,;¡:1¡x¡l ¡,¡i.y,61 .J¡.
irfonncd their.rcaso¡s for thinkjrÌg rbOtìt thc luture. lrr fhc Lrc¡¡iInlng,
the teachcts made br,o¿d rnd $pecrìlalivc colìuclLs al;our thc iurLlLc,
such ¿Ls:
I think thc wolld rs changirìg at â vcr)¡ rapjd pacc.
Lnd.
ltchuologies arc passìllg itcrechbly quickly. And I rhink u,e all
rced t0 b0 prepared. \Vc all need Lo be soLt of able t0 jOin it jn
sonìe poiut jr tirne. S0 I thitik il,s a velÏ vcrÏ itììpOrtalìt frctor in
the schooÌ.
'Ìbwards tlìe projccl's et]d, the teachcrs wcre deconsh.ucüDg srìch
commculs ald thjnkilg about lhe wzL¡s Ìn which schooìs coukl
undenitalìd these chalges, l'hey âlso ,feÌt lnorc in corìtrol, iD the wavs
they could derelq; curr,iculun th¿t wouklscalfold stlûerìls, enfrins
into thesc possihle funrrcs. Ilì thjs, thcy rlso rccognisc(l lhc incrctsiûg
tcnsions betwccu áddlessing llle stal.e tequit.enlerìts lot cducatioÌ1, jr
conttast L0 providillg 'Î teaì cdLrcation lor ntany fithrrcs,. In lhis wali
Lhe rolc ol Lhc school in ú(htcrting l0r thr lìÌtrrrc hcclltc prrrblcrnlrtÌcI ss^c)l lrìryil llllll rurrl l\lllojcÏic (20011) (lcscrjbc cLIÏlrìt itttitrÌ(krs t0
lììtrrcs witlliI cductti0n n thc slute wa\1
'ìhc tclrcilcls oljclt sllltclttcd thtrL lllcy llul rtrtrrr. cllirrgul ìl
suclt fLrtLrrcs-basccl thilkilg ìl their prolc-rsional expci.[,,tccs. ,lhcv
cnj0yed thc OpporLlütitics t0 rliscuss Iututcs xr educatiol] arìd t0 brin{l
'these ideæ to life in the claxroorn'. Thesc op¡rortLrnities had bcen
'worthwliiÌe' ancl 'added a wholc new agelcla' t0 the wâys ìn which they
rvorked. Sad\i theLc ß a distìtct lâck 0f Ìescal,ch ìt ll.ìis arca, ¿urd tlìe
rhctoric arouìd Lhe r'ole of a schooì jl.ì cducâtùlg l0r tlìc futrìre rclrâilìs
rife. Otìe teâcÌìer rcpreserìtrd the group's tìrìlìking in claiming tlÌat:
We'vc always becn told that ouL kids wjll be ilojlìg jobs tlìat
arcn't around now, itut we Ììever guess at whât these jobs are, or
what tlìe kids will lìeed to be able to do. Schools have to prepa.e
sludenls for many futures oulside of work, too. lìducation really
ri¡s ki& off .. . witlìout tìlc lutrrrc lì il.
Àl0rìg wi r Hiclß (2008) I clâim that explicit futures educati0rì frovìdes
students with greater access t0 tlìeir futurcs. Iu ircnasing a stujent,s
lllros t Vr¡l ili, l\O ¡1, ll0l(l
IìrlrIlcs c0nsciorìsncss, í rL iI eqtìippjt]g hiDl or hcr with ctiticâl 1ìttutc.s
l00ls ând c0llcq)Ls, c(ltìcati0ll ct]lpowcrs â sluclcnt t0 nìrkc ctilicâì
clnices thatcoDnccl pcrs0rxl, locaì lnd gl0l)xl fLlttìrcs p0ssibili[ics.
\\¡ithortl thesc fuluns capacitjcs, govclìnìelìLs ând othcl pou,cllLrl
aflcncics (lì0irc, 2005; Ilooks, J!!4) \\,ithirì cultruc lnd socicties
contintìc l0 c0lolìsc fììtur'0.s 'l'hus, in dcvelopiDg sLrch câpacitics,
tcàchcr.'ì and cl¿rsstoon clnicLrlurr Þcorre coìltal irì devclopiufj
sturlcnLs' thinking in ìtgârd k) tlìcir 0\\,I an(l olllcN' futrìtcs.
1n sLnrnarli thcrc is n gt0:tl dcâl of fLìtutcs cdLtcati0n thetOtic
publÍshcd in social lbrLluts autl educatiouai Lnstittìtjons. Ì)¿tgc (1996,
p. 12[ì) argucs drat "rcseerchcrs and policy ntakcrs flcqucllly pay
lll) scrl¡jcc l0 tho ilnporttnce oi prepaLirrg sludcnts for lhe lLrture
$'ithorìl scü01ìsìy âddrrssjng this as an Objcctivc jn thcir cuü jcula and
llellì0d0l0gjcs". Lr lty rcscalch, I coltlend tLrat educatols nust bcc0nìe
nrote conscioLrs oi Lhc [Lrtues di¡lcnsion, aud that this conso0rìslìcss
1rìlìsl b0 exl)licilly shlctl jn cLU l iculunl docrr¡tcnts iu 0lTlct t0 assjst
sludcrls l0 âccess bolh thcil pclsonal ald gkrbal futLtrcs 'l'lìis frìlures
cüìsciollsrÌess atìd a ¡t0te lclììp0rally l)tlxnccil cirrricrrlUm will on11,
nrisc through clìangc in lcacltct prâcticcs aLld cirrrrcLrlum iLcr,elopmclt.
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